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Pupil premium strategy statement - William Austin Junior School 

This statement details our school’s use of pupil premium funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 

outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 496 

Proportion (%) of pupil premium eligible pupils 31% (154 pupils) 

Academic year/years that our current pupil premium 
strategy plan covers  

2025-2026 to 2028-2029 

Date this statement was published December 2025 

Date on which it will be reviewed September 2026 

Statement authorised by Jo Adams 

Pupil premium lead Azmat Ramzan 

Governor / Trustee lead Kamran Ahmed 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year (April 
2025-April 2026) 

£243,915.00 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£243,915.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

At William Austin Junior School, our core ambition is that every pupil makes sustained progress and 
achieves highly across a broad and ambitious curriculum. In line with our values of Care, Inspire, 
Achieve, we are committed to delivering an education of the highest quality, one that enables all pupils 
to become knowledgeable, resilient, and socially responsible individuals. 

We recognise that disadvantaged pupils may encounter a range of academic, social, and emotional bar-
riers that can affect their learning and longer-term outcomes. Our Pupil Premium strategy is designed to 
address these challenges systematically, ensuring that all pupils, irrespective of background or circum-
stance, receive the support necessary to fulfil their potential. 

Our strategy is centred on the following priorities: 

• Excellence in classroom practice: A knowledge-rich curriculum underpinned by high-quality, 
inclusive teaching that enables disadvantaged pupils to access learning alongside their peers 
and make strong progress. 

• Targeted academic intervention: Precise, evidence-informed support to address specific 
needs, including early reading and phonics, mathematical fluency, writing transcription skills, and 
the development of vocabulary and oral language. 

• Pastoral and SEMH provision: High-quality pastoral care and targeted support that promote 
emotional wellbeing, readiness to learn, and sustained engagement with the curriculum. 

• Enrichment and cultural capital: A broad programme of enrichment designed to broaden hori-
zons, deepen cultural awareness, and raise aspirations. 

To promote equity, disadvantaged pupils are prioritised for enrichment, extracurricular provision, and 
leadership opportunities. We work closely with families, staff, and external agencies to ensure that any 
financial, practical, or emotional barriers are addressed swiftly and effectively. The implementation and 
impact of our Pupil Premium strategy are monitored rigorously. Funding is allocated based on evidence 
of need and evaluated for its contribution to improved outcomes, ensuring that resources are used with 
maximum effect. 

Our approach is underpinned by the following principles: 

• Personalisation: Provision is tailored to the individual needs, strengths, and aspirations of dis-
advantaged pupils. 

• High-quality relationships: Positive, trusting relationships form the basis for strong academic 
and personal development. 

• Pupil leadership: Opportunities for responsibility, leadership, and self-regulation support pupils 
to develop confidence and independence. 

• Raising aspirations: Structured mentoring, guidance, and enrichment experiences help 
broaden pupils’ understanding of their future pathways. 

• Equity of opportunity: Access to academic, cultural, and extracurricular activities is prioritised 
to ensure disadvantaged pupils benefit from the full breadth of school life. 

• Effective learning habits: Pupils are supported to develop the metacognitive skills and learning 
behaviours required for long-term success. 

• Adaptive, evidence-informed teaching: Teaching is responsive to need and grounded in ap-
proaches proven to be effective. 

• Barrier removal: Practical, financial, and resource-related obstacles to learning are identified 
and addressed promptly. 

• Attendance and readiness for learning: Early, proactive support promotes strong attendance, 
punctuality, and positive routines. 

Through this coherent and evidence-informed strategy, and guided by our values of Care, Inspire, 
Achieve, we are resolute in our commitment to ensuring that every disadvantaged pupil at William Aus-
tin Junior School is supported, empowered, and prepared to succeed both now and in the future. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils.  

Challenge 
number 

Detail of challenge  

1 Basic Maths Fluency 
Although progress has been made in narrowing the attainment gap between 
disadvantaged and non-disadvantaged pupils, a continued gap in fluency with basic 
number facts remains a significant barrier to success. This lack of automaticity impacts 
many disadvantaged pupils’ confidence and efficiency when tackling problem-solving 
and reasoning questions, thereby limiting their ability to apply mathematical 
understanding at a greater depth of understanding. 

2 Early Reading and Phonics  
Although many pupils enter KS2 with strong phonics skills, some disadvantaged pupils 
continue to require targeted support to develop and consolidate early reading skills. 
Gaps in decoding, fluency, and comprehension can limit disadvantaged pupils’ 
confidence and ability to access the broader curriculum, thereby affecting their progress 
in reading and across other subjects. 

3 Reading for Pleasure  
A number of disadvantaged pupils engage less frequently with reading outside of the 
classroom, limiting opportunities to develop fluency, comprehension, vocabulary, and a 
broader love of reading. This lack of engagement can reduce motivation, confidence, 
and the ability to access more complex texts across the curriculum, potentially widening 
the attainment gap between disadvantaged and non-disadvantaged pupils. 

4 Oral Language and Sentence Structure  
Some pupils struggle to use age-appropriate vocabulary and speak in full, 
grammatically correct sentences. This limits their confidence in class discussions, 
affects their ability to express ideas clearly, and can impact reading comprehension and 
writing outcomes. A small number of pupils may also have undiagnosed speech and 
language difficulties requiring targeted support. 

5 Writing Fluency 
Some disadvantaged pupils experience limited writing fluency due to difficulties with 
handwriting and spelling. Challenges with letter formation, speed, and spelling accuracy 
reduce pupils’ confidence and slow the transcription process, hindering their ability to 
focus on composing and structuring ideas. This limits the quality and quantity of written 
work and restricts progress across the curriculum, widening the attainment gap between 
disadvantaged and non-disadvantaged pupils. 

6 Attendance and Punctuality  
Disadvantaged pupils currently have slightly lower attendance rates and a higher 
proportion of persistent absence compared to their non-disadvantaged peers. While the 
gap is not large, it remains consistent and has a negative impact on learning outcomes, 
engagement, and overall wellbeing. Barriers include inconsistent routines, reduced 
parental engagement, and external factors that affect regular attendance and punctual 
arrival. 

7 Cultural Capital 
Disadvantaged pupils often have fewer opportunities to access enrichment and 
aspirational experiences, which can restrict their ambitions and awareness of the wider 
world. Ensuring equitable access to cultural, creative, and career-focused activities will 
help broaden horizons and raise aspirations. 

8 Social, Emotional, and Mental Health (SEMH) Needs 
Many disadvantaged pupils experience adverse childhood experiences (ACEs) and 
other personal challenges that affect their emotional wellbeing, resilience, and 
readiness to learn. Without targeted support, these barriers can limit engagement, 
attainment, and personal development. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Basic Maths Fluency 
Pupils demonstrate increased fluency and 
automaticity in recalling basic number facts. 
 
Pupils approach problem-solving and reasoning 
tasks with greater confidence, accuracy, and 
independence. 
 
Narrowing of the attainment gap in mathematics 
between disadvantaged and non-disadvantaged 
pupils. 

 

• Improved fluency (Y4 MTC) and arithmetic 
assessment scores.  

• Improved recall of additive facts (Y3 Mastering 
Number)  

• Increased accuracy and speed in problem-
solving exercises. 

• Positive progression in internal assessments and 
end-of-year maths outcomes. 

Early Reading and Phonics  
Pupils develop strong decoding, fluency, and 
comprehension skills. 
 
Pupils gain confidence in reading and can 
access the broader curriculum effectively. 
 
Narrowing of reading attainment gaps between 
disadvantaged and non-disadvantaged pupils. 

• Disadvantaged pupils show measurable 
improvement in reading fluency and accuracy 
(Little Wandle Rapid Catch-Up and Accelerated 
Reader) 

• Pupils demonstrate improved comprehension 
and fluency in classroom reading tasks. 

• Termly reading progress data shows a reduction 
in the attainment gap between disadvantaged 
and non-disadvantaged pupils 

• Positive feedback from teachers on pupil 
engagement with reading. 

Reading for Pleasure  
Pupils engage regularly with reading outside the 
classroom. 
 
Pupils develop fluency, comprehension, 
vocabulary, and a love of reading. 
 
Increased confidence and motivation to tackle 
more complex texts. 

• Pupils actively select and read texts for 
enjoyment in school and at home. 

• Reading Challenge shows sustained 
engagement with reading activities. 

• Termly data demonstrates narrowing of the 
reading attainment gap between disadvantaged 
and non-disadvantaged pupils. 

• Staff and pupil feedback reflects increased 
motivation and enthusiasm for reading. 

Oral Language and Sentence Structure  
Pupils consistently use full sentences and age-
appropriate vocabulary in oral and written tasks. 
 
Increased confidence and participation in class 
discussions and collaborative tasks. 
 
Early identification and support for pupils with 
potential speech and language difficulties. 
 
Improved reading comprehension and writing 
attainment through strengthened oral language 
skills. 

• Pupil voice and observations show that pupils 
regularly use full sentences and richer 
vocabulary when speaking. 

• Written work demonstrates increased use and 
understanding of Tier 2 and Tier 3 words. 

• Pupils show improved progress in reading 
comprehension and writing attainment. 

• Greater participation and confidence in class 
discussions, performances, and presentations. 

• Pupils identified through Junior Language Link 
screening receive timely referral to speech and 
language therapy if needed 

Writing Fluency 

Pupils demonstrate improved handwriting, 
spelling, and writing fluency. 

 

Pupils are able to focus on composing and 
structuring ideas rather than transcription. 

 

 

• Pupil voice and observations show regular use of 
full sentences and richer vocabulary. 

• Written work demonstrates the application of new 
vocabulary and improved sentence structure. 

• Pupils actively participate in discussions, 
presentations, and collaborative tasks. 
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Narrowing of the attainment gap in writing 
between disadvantaged and non-disadvantaged 
pupils. 

Attendance and Punctuality 
Attendance for disadvantaged pupils is in line 
with their peers. 
 
The proportion of disadvantaged pupils who are 
persistently absent (below 90%) is reduced 
through targeted early intervention. 
 
Pupils are more engaged and ready to learn, 
with fewer missed learning opportunities 
 
Parental understanding of the link between 
attendance, punctuality, and academic success 
is strengthened.  

 
• Disadvantaged pupil attendance is within 1% of 

non-disadvantaged peers. 

• Persistent absence among disadvantaged pupils 
decreases term on term. 

• Fewer late marks recorded for disadvantaged 
pupils each half term. 

• Increased participation of parents in attendance 
support meetings. 

 

Cultural Capital 
Pupils gain exposure to cultural, creative, and 
aspirational experiences. 
 
Pupils develop broader horizons, confidence, 
and raised aspirations. 
 
Increased engagement in school and 
enrichment opportunities. 

 

• Participation rates of disadvantaged pupils in 
enrichment activities match those of peers. 

• Positive pupil feedback on experiences and 
learning outcomes. 

• Observable impact on aspirations, confidence, 
and engagement in school. 

Social, Emotional, and Mental Health (SEMH) 
Needs 
Pupils feel safe, supported, and emotionally 
regulated. 
 
Improved engagement and readiness to learn. 
 
Greater resilience and coping skills for school 
and life challenges. 

 
• Reduction in behavioural incidents and SEMH 

referrals. 

• Positive pupil and parent feedback on wellbeing 
and support. 

• Improved attendance, engagement, and 
academic outcomes for targeted pupils. 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £103,000.00  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Implement Walkthrus CPD 
to provide regular, short, 
focused sessions 
reinforcing key pedagogical 

• Research shows that short, regular 
training sessions help teachers improve 
their classroom practice over time (Sher-
rington & Caviglioli, 2020; EEF, 2021). 

1, 4, 5 
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routines (e.g. modelling, 
questioning, retrieval 
practice, scaffolding) with a 
focus on explicit instruction.  

• The EEF Teaching and Learning Toolkit 
highlights that high-quality teaching 
has the biggest impact on pupil progress, 
especially for disadvantaged pupils. 

• Approaches such as explicit instruc-
tion, modelling, questioning, retrieval 
practice and effective feedback help 
pupils understand new material, become 
more fluent and develop greater inde-
pendence. 

Provide instructional 
coaching for all teachers, 
offering bespoke feedback 
and support to improve 
classroom practice, 
particularly in supporting 
disadvantaged and 
vulnerable learners. 

• The EEF Effective Professional Develop-
ment (2021) and studies by Kraft, Blazar 
& Hogan (2018) find instructional 
coaching to be one of the most impactful 
forms of CPD for improving teaching 
quality and pupil achievement. 

1,4, 5, 8 

Engage with the Maths Hub 
Teaching for Mastery 
programme to develop 
teachers’ subject 
knowledge and pedagogy, 
ensuring pupils develop a 
conceptual understanding, 
procedural fluency, and 
reasoning and problem-
solving skills. 

• The NCETM Teaching for Mastery ap-
proach and EEF Mathematics Guidance 
Reports emphasise that structured, 
small-step learning and fluency in 
number facts support pupils in develop-
ing confidence and deep mathematical 
understanding. 

1 

 

Provide CPD and 
collaborative planning 
support for explicit 
vocabulary instruction and 
oracy development across 
all subjects, including the 
use of sentence stems, 
structured talk, and 
modelled language. 

• The EEF “Improving Literacy in Key 
Stage 2” and Oracy Cambridge research 
show that explicit teaching of vocabu-
lary and structured talk improve pupils’ 
ability to articulate, reason, and compre-
hend across subjects. 

1, 2, 4, 5 

 

Embed curriculum 
coherence and sequencing 
across subjects, ensuring 
that knowledge and skills 
build progressively and that 
all pupils can make 
meaningful connections 
across learning. 

• Cognitive science and EEF “Cognitive 
Science Approaches in the Classroom” 
(2021) evidence show that coherent 
sequencing and retrieval help all 
pupils, particularly those who are 
disadvantaged, retain and apply 
knowledge effectively. 

7 

Strengthen subject 
leadership and curriculum 
monitoring, ensuring 
leaders model effective 
practice and support 
colleagues in maintaining 
high expectations for all 
pupils, including those who 
are disadvantaged. 

• The EEF “Putting Evidence to Work: A 
School’s Guide to Implementation” 
highlights that strong leadership and 
clear implementation improve teaching 
quality, sustainability, and equity. 

7 
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £72,000.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Use Times Tables Rock 
Stars (TTRS) and regular 
fluency sessions to develop 
automatic recall of 
multiplication and number 
facts for pupils who are not 
yet fluent. 

The EEF “Improving Mathematics in Key 
Stages 2 and 3” guidance highlights that 
developing automaticity with number 
facts supports conceptual understanding and 
problem-solving. Technology-assisted 
approaches can also motivate and engage 
disadvantaged pupils. 

1 

 

Provide Maths Mastery 
sessions for targeted 
pupils, focusing on 
conceptual understanding, 
reasoning, and problem-
solving through small-group 
teaching and pre-/post-
teaching interventions. 

The EEF “Improving Mathematics in Key 
Stages 2 and 3” and NCETM Teaching for 
Mastery research show that mastery 
approaches improve mathematical 
understanding and long-term retention. 
Small-group, targeted mastery sessions 
support pupils in securing key concepts and 
applying them with confidence. 

1 

 

Implement a structured 
Maths Fluency Intervention 
Programme (Number 
Stacks) for targeted pupils, 
focusing on small-step 
learning, number bonds, 
and mental calculation 
fluency. 

The EEF “Improving Mathematics in Early 
Years and Key Stage 1” report recommends 
focused, structured interventions led by 
trained adults to develop core fluency and 
number sense. NCETM’s Mastering Number 
approach improves confidence and accuracy 
for disadvantaged learners. 

1 

 

Provide targeted reading 
intervention (Little Wandle 
Rapid Catch-Up) to secure 
decoding, fluency, 
comprehension and 
vocabulary skills. 

The EEF “Improving Literacy in Key Stage 2” 
report identifies that structured, evidence-
based reading interventions led by trained 
adults significantly improve reading fluency 
and comprehension for struggling readers. 

2 

Provide targeted pupils with 
short, regular handwriting 
sessions that use explicit 
modelling and repeated 
practice to develop fluency 
and automaticity. 

Research shows that improving handwriting 
automaticity reduces cognitive load and 
boosts the quality of pupils’ written work 
(Graham & Harris). The EEF’s Improving 
Literacy guidance highlights that explicit 
instruction and consistent practice effectively 
build transcription skills, which particularly 
benefit disadvantaged pupils. 

5 

  

Use whole-class routines to 
encourage pupils to speak 
in full sentences, including 
modelling, sentence stems, 
partner talk, and guided 
discussions. Pupils 
rehearse and apply new 
vocabulary in context to 
build confidence and clarity. 

The EEF shows that structured oral 
language practice and modelling full-
sentence responses improve pupils’ spoken 
and written communication, supporting 
comprehension and attainment - particularly 
for disadvantaged pupils. 

1, 2, 4, 5 

Provide small-group 
sessions using Junior 
Language Link to develop 

EEF research shows targeted oral 
language interventions improve key 
language skills and underpin reading and 

4 
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vocabulary, sentence 
structure, listening, and 
narrative skills. Pupils are 
screened to identify those 
who may need speech and 
language therapy. 

writing, with early identification supporting 
disadvantaged pupils at risk of long-term 
language difficulties. 

Deliver structured, targeted 
academic interventions for 
identified disadvantaged 
pupils through 1:1 support 
or small group tutoring and 
support.  

EEF evidence shows that targeted 1:1 and 
small-group tuition delivers high impact for 
disadvantaged pupils, accelerating progress 
and effectively closing attainment gaps. 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £68,000.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Strengthen attendance 
monitoring, mentoring, and 
early intervention through a 
whole-school approach, 
including close tracking of 
disadvantaged pupils, 
family liaison, and rewards 
for improved attendance 
and punctuality. 

The DfE “Improving School Attendance” 
(2022) guidance identifies consistent, data-
led systems and positive relationships 
with families as key to improving 
attendance. The EEF Parental Engagement 
report also highlights that early, supportive 
communication improves engagement and 
outcomes. 

6, 7 

Provide Boxall Profile-
based SEMH support, 
including nurture groups, 
emotion coaching, and 
targeted wellbeing 
interventions, delivered by 
trained pastoral staff. 

The EEF “Social and Emotional Learning” 
guidance and Nurture UK Boxall Profile 
research show that structured SEMH 
interventions improve emotional regulation, 
engagement, and academic outcomes for 
vulnerable learners. 

6, 7, 8 

Enhance parental 
engagement through 
regular workshops, open 
sessions, and resources to 
support reading, maths, 
and homework routines at 
home. 

The EEF “Parental Engagement” review 
identifies that supporting parents to 
understand how best to help learning at 
home can improve outcomes by up to +4 
months. Engagement is most effective when 
practical and focused on learning. 

1, 2, 5, 6, 7 

  

 

Provide enrichment 
opportunities and trips to 
expand pupils’ experiences 
and aspirations, ensuring 
all disadvantaged pupils 
can participate in cultural, 
creative, and outdoor 
learning experiences. 

The EEF “Wider Benefits of Learning” and 
Ofsted’s Education Inspection Framework 
(EIF) highlight that broadening experiences 
promotes engagement, aspiration, and 
motivation, particularly for disadvantaged 
learners. 

7, 8 
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Establish reading-for-
pleasure initiatives (e.g. 
book clubs, author visits, 
themed reading events, 
reading challenge) and 
promote a whole-school 
reading culture to improve 
engagement and 
vocabulary development. 

The DfE Reading Framework (2023) and 
EEF “Improving Literacy in Key Stage 2” 
evidence that regular exposure to high-
quality texts and reading for enjoyment 
enhances vocabulary, comprehension, and 
motivation to read. 

3, 4, 7 

 

Develop pupil voice and 
leadership opportunities 
(e.g. Reading 
Ambassadors, Sports 
Leaders, Eco Warriors, 
JLT, Prefects, Behaviour 
Ambassadors) to build 
confidence, oracy, and 
social responsibility. 

Research by the EEF and Oracy Cambridge 
shows that opportunities to lead and speak 
publicly improve self-esteem, 
communication skills, and engagement with 
learning. 

4, 7, 8 

 

Provide breakfast and after-
school clubs offering 
academic catch-up, 
enrichment, and social 
development opportunities 
for disadvantaged pupils. 

The EEF “Extending School Time” and Magic 
Breakfast evaluation (2019) found that 
structured before- and after-school 
provision improves attendance, punctuality, 
wellbeing, and attainment, especially for 
disadvantaged pupils. 

6, 7, 8 

 

Celebrate and 
communicate pupil 
successes through 
recognition assemblies, 
newsletters, and displays to 
strengthen motivation, 
belonging, and aspiration 
among disadvantaged 
pupils. 

Positive reinforcement approaches 
highlighted in the EEF “Behaviour 
Interventions” report improve motivation and 
engagement when recognition is authentic, 
inclusive, and linked to effort and 
achievement. 

7, 8  

 

 

Total budgeted cost: £243,000.00 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 

academic year.  

Intended outcome 1: 

Close the attainment 

gap between 

disadvantaged pupils 

and their peers.   

The table below outlines 2025 attainment for all pupils and disadvantaged 

pupils, illustrating the attainment gap within the school. It also benchmarks the 

performance of our disadvantaged pupils against local (Luton) and national 

disadvantaged cohorts.  

 

In 2025, disadvantaged pupils at WAJ achieved strongly, outperforming 

disadvantaged pupils nationally across all measures: by 17% in reading, 18% 

in writing, 13% in mathematics and 19% in combined RWM. Outcomes for 

disadvantaged pupils have improved significantly compared to 2024, with 

increases of 9% in reading, 21% in writing, 10% in mathematics and 17% in 

RWM. These sustained improvements demonstrate the positive impact of the 

school’s Pupil Premium strategy and the effectiveness of the strategies used.  

Targeted one-to-one and small group interventions have continued to benefit 

identified pupils to narrow the gaps in their knowledge. Pupils who received 

interventions through tutoring have not only benefitted academically, they have 

also demonstrated more confidence in class and enthusiasm with their 

learning. Fluent reading interventions have enabled reluctant pupils to read 

with accuracy, automaticity and prosody.  

We have continued with Rapid Catch-Up Little Wandle Phonics Programme; 

identified pupils have received daily phonic sessions to support them with early 

2025 WA+ 

Reading  

WA+ 

Writing 

WA+ 

Maths  

WA+ 

RWM 

WAJ ALL 80% 78% 81% 70% 

WAJ Disadvantaged 80% 77% 73% 66% 

WAJ Gap between ALL vs 

Disadvantaged 

0% -1% -8% -4% 

National Disadvantaged  63% 59% 60% 47% 

Gap WAJ Disadvantaged 

vs National 

Disadvantaged   

+17% +18% +13% +19% 

Luton Disadvantaged  73% 69% 70% 58% 

Gap WAJ Disadvantaged 

vs Luton Disadvantaged  

+7% +8% +3% +8% 
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reading. To supplement this, pupils have accessed Star Early to support with 

phonics, vocabulary and comprehension. For EAL pupils, we have either daily 

or weekly interventions to support with language development. Accelerated 

Reader has benefitted the pupils immensely. Not only are they reading for 

pleasure, becoming Word Millionaires and entering competitions has 

encouraged the pupils to read more and comprehend more. 

During the summer holiday, 36 identified pupils were invited to a summer 

school, to give them a head start before commencing Y5 and Y6. Pupils not 

only benefitted from academic subjects, but were also given daily opportunities 

to engage in team-building activities as well as socialise and have lunch with 

their peers.  

Assessment for learning continues to take place in all our lessons and the 

teaching is adapted to address errors and misconceptions. We regularly 

assess maths and reading using standardised tests for Y3, Y4 and Y5 pupils 

so that we can track progress and put pupils in interventions where needed. 

Tests are also used to identify gaps in pupil knowledge. The curriculum is 

adapted to ensure misconceptions and gaps are addressed.  

Intended outcomes 2, 

3 and 4: 

Improve reading, 

writing and maths 

attainment among 

disadvantaged pupils 

at the end of KS2. 

PP reading is 80% WA+, which is 17% above the national standard for 

disadvantaged pupils in 2025.  

PP writing is 77% WA+, which is 18% above the national standard for 

disadvantaged pupils in 2025. 

PP maths is 73% WA+, which is 13% above the national standard for 

disadvantaged pupils in 2025. 

PP RWM is 66% WA+, which is 19% above the national standard for 

disadvantaged pupils in 2025.  

Continued high quality CPD and coaching for staff has ensured our pupils 

receive effective quality-first teaching. We continue to improve the quality of 

teaching through a structured coaching programme (WalkThrus) for all 

teachers to develop their practice. Our focus for the year was to deliver a 

knowledge-rich curriculum which is sequenced and taught in small steps with 

regular retrieval opportunities to help pupils to learn more and remember more. 

Explaining and modelling through worked examples, live modelling, guided and 

independent practice, scaffolding and identifying misconceptions accurately 

and addressing them has been at the forefront of all our lessons. We check 

pupils’ understanding systematically using cold calling, show me boards, no 

opt out, think, pair, share strategies and probing questions. Clear and direct 

feedback is provided at whole class level and individual level to those who 

require it. We respond to and adapt teaching as necessary for individual class 

needs.  We use EEF 5-a-day principle to ensure all our pupils are benefitting in 

the best way possible. 

We continue to have a focus on vocabulary across all areas of the curriculum. 

Manipulatives and representations in maths have enabled pupils to understand 

and use mathematics independently. Writing units start with a WOW factor to 

hook our pupils in to the new units and enable them to write for a purpose.  
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Intended outcome 5: 

Increase cultural 

capital for pupils by 

providing greater 

enrichment 

opportunities that 

broaden the curriculum 

and raise aspirations 

for all pupils 

particularly our 

disadvantaged pupils. 

Our Enrichment Programme has continued to provide all our pupils with oppor-

tunities that broaden the curriculum and raise their aspirations. This has been 

through visits outside of school, visitors and speakers in school, themed days, 

assemblies and supporting charities. As well as sports days, every pupil partici-

pated in a range of activities including caving and fencing, in our popular 

‘Sports for All’ week.  Pupils have also had an extensive range of activities 

available to them through our Challenge Programme. Participation at clubs be-

fore, during and after school remains high – on average 85% of all pupils and 

disadvantaged pupils attended clubs during the year.  

Across our school we have a range of responsibilities for our pupils. These in-

clude: Prefects, Senior Prefects, JLT, Sports Ambassadors, Sports Leaders, 

Behaviour Ambassadors, Maths Ambassadors, Science Ambassadors, Read-

ing Buddies, Junior Librarians and Desk Prefects. We have ensured that our 

disadvantaged pupils are proportionally represented for all these roles and re-

sponsibilities as well as being monitors in their classes. Our engagement with 

RADY has supported us to raise awareness, raise aspirations and raise expec-

tations of disadvantaged pupils.    

Intended outcome 6: 

Achieve and sustain 

improved wellbeing for 

all pupils in our school, 

particularly our 

disadvantaged pupils. 

For pupils who require assistance with social, emotional and mental health 

needs, targeted interventions have taken place by trained staff. Short term fo-

cussed nurture groups and 1:1 sessions can help provide support for children 

to give them the skills they need to do well at school, and deal more confidently 

and calmly with the trials and tribulations of everyday life.  

118 pupils attended a nurture group at some point during the year. 32% of 

these pupils were disadvantaged pupils. Observations show nurture and social 

groups have improved social skills, mental health and well-being for identified 

pupils inside the classroom as well as on the playground. Pupils are able to 

use strategies that they have learnt in these sessions to cope with everyday 

situations.  

Intended outcome 7: 

Achieve and sustain 

improved attendance 

for all pupils in our 

school, particularly our 

disadvantaged pupils. 

Our overall attendance for 2024 to 2025 is 94.8% for all pupils and 94% for dis-

advantaged pupils compared to 93.1% national. The systems that we have in 

place to improve attendance are making a positive impact.  

The Attendance Manager, Senior Leadership Team, Inclusion Manager, Family 

Workers and Office staff work collaboratively to improve attendance for all our 

pupils. The team meet weekly to discuss attendance and punctuality and ro-

bust systems are in place. All absences are followed up quickly and appropri-

ately and when required, letters are sent to parents or meetings are held in 

school. Attendance is also celebrated in weekly assemblies and newsletters – 

this is for classes who meet the school target as well as for most improved 

classes. We also have half termly rewards for the class with the highest attend-

ance in each year group.   
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 

  

  

 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, implementation and evaluation, or other 

activity that you are delivering to support disadvantaged pupils that is not dependent on 

pupil premium funding. 

 

 

 


